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Friday 13 September – Registration open from 8.00
8.00 – 9.00

9.00 – 9.30

9.30 – 11.00

Registration
Celtic Hall
Welcome, Acknowledgement of Country, Housekeeping
John Reece – Chair, Conference Organising Committee
Celtic Hall
Symposium 1:
The Australian Indigenous Psychology Education Project: Update on
Progress, Successes, and Challenges
Convenors: Pat Dudgeon, Sabine Hammond, and the AIPEP Team.
Paper 1: The Australian Indigenous Psychology Education Project:
Contributions to a culturally safe psychology workforce; Pat Dudgeon, Sabine
Hammond, Dawn Darlaston-Jones & the AIPEP Team
Paper 2: The 2019 APAC Standards: Incorporating and demonstrating cultural
responsiveness in psychology programs; Michael Carpenter
Paper 3: The role of HODSPA in incorporating and demonstrating cultural
responsiveness in psychology programs; Renata Meuter

Simonds Hall
Individual Presentations (Theme: Online and Digital)
 Tanya Machin, Charlotte Brownlow, Annemaree Jackson: The
development of an online e-course on human research ethics
 Steven Roodenrys, Kenton Bell, Simon Bedford: Implementing an ePortfolio in a psychology bachelor degree program
 Tanya Machin, Carla Jeffries: Improving online student feelings of
support and sense of belonging by interaction alerts

Morning tea and networking
11.00 – 11.30

11.30 – 12.30

12.30 – 1.15
1.15 – 2.00

2.00 – 3.30

3.30 – 4.00

4.00 – 5.00

5.00 – 5.10

Individual Presentations (Theme: Cultural Issues in Psychology
Workshop 1:
Education)
 Integration of student self-management, success & wellbeing
 Melissa Davis et al.: Developing a tool for operationalising and tracking
initiatives within the formal curriculum: Relevant to APAC Standards
students’ cultural capabilities development throughout psychology courses
4.4-4.6
Facilitators/presenters: Jacquelyn Cranney, Meredith McKague, Jenny
 Yong Goh, Carla Jeffries, Jan du Preez: Cultural awareness and
Richmond, Lydia Woodyatt
sensitivity: Foundational experiences in a Level 1 Psychology course
Celtic Hall
APAC Update
Michael Carpenter (APAC CEO)
Lunch
Workshop/How-To Session 2:
How to Implement Indigenous Knowledges Into the Psychology
Curriculum
Convenors: Pat Dudgeon, Sabine Hammond, Dawn Darlaston-Jones & the
AIPEP team
3 presentations on implementation, followed by interactive how-to:
Presentation 1: Decolonising the psychology curriculum; Dawn DarlastonJones
Presentation 2: An authentic approach for embedding Australian Aboriginal
perspectives in psychology curriculum; Jillene Harris
Presentation 3: Implementing and moving beyond AIPEP frameworks; J. Ohan

Individual Presentations (Theme: Teaching Research Methods)
 David Neumann, Michelle Hood: An evaluation of a workshop designed to
reduce anxiety and teach effective learning strategies in a statistics class
 Lynne Roberts, Emily Castell, Aneesh Krishna, Peter Allen & Shannon Muir:
Developing QualHand: An engaging mobile app to support psychology
students’ qualitative research design decision making

Afternoon tea and networking
Celtic Hall
Keynote 1
Kathryn von Treuer – Cairnmillar Institute
Winner of the 2019 Australian Psychological Society Award for Distinguished Contribution to Psychology Education
Title: It Takes a Village to ‘Raise’ a Psychologist: Implications for Psychology Education
Celtic Hall
Dr Lucy Zinkiewicz – In memorium

Welcome drinks – Pre-Function Space
Sponsored by Australian College of Applied Psychology
(Note: The ICOPE AGM will be held at 6pm in Room A)

FRIDAY
5.10 – 7.00

SATURDAY 14 September – Registration open from 8.00
9.00 – 10.30

10.30 – 11.00
11.00 – 12.30

Celtic Hall
Symposium 2:
Aboriginal Knowledge and Student Welfare at UOW
Convenor: Leonie Miller
Paper 1: Aboriginal approaches to facilitating critical reflexivity in
undergraduate psychology; Leonie Miller & Jillene Harris
Paper 2: Getting past awkward in the Aboriginal knowledges space:
Strategies to reduce hesitancy and fear of offence in consciously ignorant
non-Aboriginal teachers; Leonie Miller, Steven Roodenrys, Liz Dale and Jade
Kennedy
Paper 3: SETTLE DOWN: A program of workshops to assist students’ selfregulation at University; Carol Keane, Leonie Miller, Michelle Eady, and
Corinne Green
Paper 4: An online translation of a self-regulation program for students and
its development into a recognised, co-curricular activity; Corinne Green,
Carol Keane, Michelle Eady and Leonie Miller

Simonds Hall
Individual Presentations: (Theme: Curriculum & Initial Teacher Education)
 James Neill: Open education in psychology
 Karen Marangio, Elizabeth Blaher-Lucas, Rebecca Cooper: Coteaching
preservice psychology teachers within the psychology method units:
Secondary teacher and teacher educators’ learnings
 Kate Cutts: Preparing teachers to teach psychology

Morning tea and networking
Symposium 3:
ICOPE: International Perspectives on Psychology Education
Convenors: Tony Machin and Jacquelyn Cranney
Paper 1: Learning through Chaos: The International Council of Psychology
Educators; Jacquelyn Cranney; Jacqui Taylor; Alfredo Lopez
Paper 2: The University Accreditation System in Italy: New Developments;
Remo Job; Raffaella Rumiati
Paper 3: A comparison of the psychology program accreditation systems in
Australia and Aotearoa New Zealand; Shirley Morrissey; Jacquelyn Cranney,
& Barbara J. Kennedy
Paper 4: “Teaching to Transgress”: Critical voices in an uncritical space;
Dawn Darlaston-Jones

Individual Presentations (Theme: Secondary School Psychology)
 Gerry Tehan, Steven Christensen: Teaching psychological research to
teachers who teach psychological research
 Karen Marangio: Teachers’ views on preparing to implement the inaugural
Queensland Senior secondary Psychology syllabus
 Elizabeth Sheperd, Rebecca Cooper, Angela Fitzgerald: Mindfulness at
secondary school- An Australian case study

12.30 – 1.30

Celtic Hall
Keynote 2
Stephen Chew – Samford University
Title: How Not to Fool Ourselves: Infusing Cognitive Science Into Teaching and Learning

1.30 – 2.00
2.00 – 3.30

3.30 – 4.00
4.00 – 5.00

Lunch
Individual Presentations (Theme: Innovative Approaches)
 Jenny Richmond, Kate Faase: Reflecting on their own terms: The
evolution of reflective practice in an research internship course
 Danielle Wagstaff: Why aren’t they doing the work before class? A
review of methods to increase student preparedness in flipped
classrooms.
 Patricia Obst, Nadine Brayley, Erin O’Connor: Tailoring models for WIL
for different learning outcomes, academic levels and class sizes.

Symposium 4 :
Psychological Literacy: Theory, Research, and Practice
Convenors: Tony Machin, Jacquelyn Cranney
Paper 1: Psychological Literacy in Undergraduate Psychology Education and
Beyond; Jacquelyn Cranney & Sue Morris
Paper 2: A Methodological Review of Psychological Literacy Measurement;
Samantha Newell, Anna Chur-Hansen, Peter Strelan
Paper 3: Validating a measure of students’ psychological literacy; Tony Machin,
Natalie Gasson & Erin Eldon
Paper 4: Applying psychological literacy to contemporary global crises; Dawn
Darlaston-Jones
Paper 5: Psychological Literacy as part of High School Education; Jamie Barnes
(Curriculum manager for Psychology, International Baccalaureate Organization);

Afternoon tea and networking
The Great Debate – The Lecture is Dead (or if it’s not, it should be)

Individual Presentation & Workshop (Theme: Developing Secondary School
Psychology Units)
 Jamie Barnes: Current challenges and opportunities for IB Psychology
 Jamie Barnes: Workshop 3: Developing a secondary
school Psychology unit promoting psychological literacy using the Agile Work
Management Framework

Sunday 15 September – Registration open from 8.00
9.00 – 10.30

10.30 – 11.00
11.00 – 12.30

12.30 – 1.00

Celtic Hall
Individual Presentations (Theme: Assessment)
 Robyn Moffitt, Rachel Grieve, Christine Padgett: Using textual
paralinguistic cues and multimodal delivery in online assessment
feedback: Do faces speak louder than words?
 Helen Aucote, Madeleine Ferrari, Kimberley Mallan: Effective feedback:
A cohort-controlled trial of student perceptions of assessment rubrics
compared to graded rating scales
 Craig Harms, Bronwyn Harman, Catherine Moore: Authentic
Assessment in Undergraduate Psychology: Some thinking is needed

Simonds Hall
Individual Presentations (Theme: Student Engagement)
 Karen Murphy: Examining the link between university students’ everyday
attention and memory skills and their off-task multitasking with media within
academic learning contexts
 Nicola Sheeran, Michael Thai, Dan Cummings: The impact of Facebook
groups on social connectedness and other outcomes in higher education
 Debra Bath, Calvin Smith, Katrina Travers: The student-teacher alliance in
supporting engagement and retention in higher education

Morning tea and networking
Symposium 5:
Individual Presentations (Theme: Postgraduate Teaching and Learning)
Undergraduate psychology curriculum review: Why, how, and where to  Marcus Wigan: Power relationships in graduate student supervision
next?
 Christopher Groot, Michelle Blanchard, Charmaine Smith: The Hearing
Convenor: Tricia Brown
Voices Program: Valuing the Voice of Lived Experience in Teaching and
Paper 1: Curriculum renewal in the undergraduate psychology degree at the
Learning about Mental Illness
University of Canberra: An introduction and overview; Tricia Brown
 Melissa Davis, Carly Reid: What are students telling us about the culture of
Paper 2: What can you do with a 3-year psychology undergraduate degree?
psychological wellness in our postgraduate psychology training programs?
Preparing our graduates for the future; Janie Busby Grant
Paper 3: Authentic, experiential learning within the undergraduate
Psychology curriculum: Opportunities, challenges, and solutions; Amanda
George
Paper 4: From ‘Psychology 101’ to ‘Understanding People and Behaviour’:
Blending introductory psychology to case-based approaches to create an
authentic applied psychology in context learning experience; Sally Kelty and
Carly Pymont
Lunch including wrap up and close
John Reece – Chair, Conference Organising Committee

Keynote Abstracts
Keynote 1: Friday 4.00 – 5.00
 Presenter: Professor Kathryn von Treuer, Cairnmillar Institute
 Presentation Title: It Takes a Village to ‘Raise’ a Psychologist: Implications for Psychology Education
Abstract
The psychology teaching and learning landscape has been changing rapidly. Large student intakes and growth of online technologies are but two likely influencing factors in
this change. Equipping our future psychologists with the right knowledge and skills is critical, yet this demands in-time feedback and monitoring by many. There have been
several education research initiatives focussed on student assessment and development undertaken in Australia. This multidisciplinary research included psychology
practitioners, academics, alumni, and students. Findings of this research will be presented and will highlight how collaboration has solved education challenges and optimised
student learning in the context of post graduate education.
Presenter Bio
Professor Kathryn von Treuer (FAPS) is an endorsed health and organisational psychologist with postgraduate qualifications in psychology, business and education. Following
almost 20 years industry experience, Kathryn commenced her academic roles at Deakin University and is now the Executive Director at the Cairnmillar Institute. While at
Deakin, Kathryn received several teaching awards including the Vice Chancellors Award for Excellence in Teaching (2014). Her focus has been heavily on student experience
and education research, which has been supported by several competitive internal grants and an external OLT grant. Kathryn’s research and innovations have been presented
through national and international presentations and publications. In 2019 Kathryn was awarded the Australian Psychological Society Award for Distinguished Contribution to
Psychology Education. Kathryn is also the Victorian Practitioner Member of the National Psychology Board of Australia and is a committee member of the WHO Collaborative
Centre on Workforce Regulation.

Keynote 2: Saturday, 12.30 – 1.30
 Presenter: Professor Stephen Chew, Samford University
 Presentation Title: How Not to Fool Ourselves: Infusing Cognitive Science Into Teaching and Learning
Abstract
My presentation examines common misconceptions among both students and teachers that fool students into thinking they have learned when they have not, and fool
teachers into thinning they have taught effectively when they have not. For example, students often overestimate their level of understanding, mistakenly believe they can
multi-task effectively, and select poor learning strategies. Teachers often believe that student engagement, “active” learning, and struggle are critical to teaching effectiveness
when these concepts have serious limitations. I will discuss and demonstrate some key cognitive principles that must be addressed for any pedagogy to be effective.

Presenter Bio
Stephen L. Chew has been a professor of psychology at Samford University in Birmingham, Alabama since 1993, and served as department chair for 26 years. Trained as a
cognitive psychologist, one of his primary research areas is the cognitive basis of effective teaching and learning. His research interests include the use of examples in
teaching, the impact of cognitive load on learning, and the tenacious misconceptions that students bring with them into the classroom. He is the creator of a groundbreaking
series of YouTube videos for students on how to study effectively in college (http://www.samford.edu/how-to-study/) which have been viewed more than three million times and
are in wide use from high schools to professional schools. He also created a series of videos for teaching on the cognitive principles of effective teaching
(http://bit.ly/1LDovLp). Chew was awarded the Buchanan Award for Classroom Teaching Excellence from Samford in 1999. In 2005, he received the Robert S. Daniel
Teaching Excellence Award from the Society for the Teaching of Psychology as the outstanding teacher of psychology at four-year colleges and universities. He was named
the 2011 Outstanding Master’s Universities and Colleges U.S. Professor of the Year by the Carnegie Foundation for the Advancement of Teaching. In 2018 he received the
Charles L. Brewer Distinguished Teaching of Psychology Award from the American Psychological Foundation.

Workshop/How-To Session Abstracts
Workshop 1: Friday, 11:30am: Integration of student self-management, success & wellbeing initiatives within the formal
curriculum: Relevant to APAC Standards 4.4-4.6
Facilitators: Jacky Cranney, Meredith McKague, Jenny Richmond, Lydia Woodyatt (UNSW Sydney; University of Sydney; UNSW Sydney; Flinders University);
j.cranney@unsw.edu.au
Abstract: Self-management, success and wellbeing are key aspects of the student experience of the formal curriculum, and so should be explicitly considered at the program
level in terms of curriculum design and delivery. Moreover, a key implication of psychological research on mental health is that there is scope to increase the population’s
capacity to experience wellbeing. Guided by this research, progressive universities/schools could adopt a “healthy universities/schools” population health approach to
formulating and implementing policy to support student success. One strategy in such an approach is to utilise psychological research (e.g., based on self-determination
theory) to inform curriculum design and delivery in a way that supports student success. Practical examples are given. A related strategy is that we can explicitly, within the
formal curriculum, give students opportunities to further develop self-management, the capacity to effectively pursue meaningful goals, and to be flexible in the face of
setbacks. Within the academic context, self-management includes time-management, effective study skills, and emotional regulation. Practical examples are given for how
evidence-based self-management tools have been and could be integrated into diverse courses. Discussion of the approach/strategies, and time to work on planning your own
curriculum initiatives, will be integrated into this workshop.

Workshop/How-To Session 2: Friday 2:00pm: How to Implement Indigenous Knowledges into the Psychology Curriculum
Convenors: Pat Dudgeon (University of Western Australia), Sabine Hammond (Australian Catholic University), Dawn Darlaston-Jones (University of Notre Dame), and the
AIPEP Team.
Workshop Abstract: Psychological literacy is a key outcome for undergraduate psychology education. Thus, an explicit focus on Aboriginal and Torres Strait Islander history,
and the effects of colonial history on their current social determinants of health, social and emotional wellbeing, provides students not only with important knowledge, attitudes
and skills for any workplace but also a foundation for continued studies in the field. The Australian Indigenous Psychology Education Project (AIPEP) aimed to provide
Australian higher education providers with relevant curriculum and workforce frameworks to ensure that graduates are able to demonstrate cultural awareness,
responsiveness and awareness in working with Aboriginal and Torres Strait Islander people and communities. The aim of this how-to session is to highlight approaches to

mapping the psychology curriculum, identify both facilitators and barriers to implementation and to provide academic staff with specific knowledge and strategies. Speakers
from different university settings (rural, Catholic/private, group of 8), both with long-standing experience and more recent involvement in Indigenising the curriculum will share
their experience. These brief presentations will be followed by small group work where participants can share own experiences and questions related to Indigenising the
psychology curriculum, preparing graduates to be part of a culturally safe workforce, and what psychology staff can do.
Presentation 1: Decolonising the Psychology Curriculum; Dawn Darlaston-Jones (University of Notre Dame). Abstract: Participants will be introduced to a method of
mapping a psychology curriculum in order to incorporate a decolonisation framework into the degree. Each unit of study will be deconstructed to demonstrate the foundational
principles as well as the pedagogical structure, disciplinary knowledge and generic skill development required to contribute to conscientisation. Such an approach to education
echoes the work of Freire and captures the intent of both critical psychology and critical education so that graduates have the capacity to contribute to the creation of a good
society. Participants will gain a detailed understanding of how to build curriculum and how to retrofit content to an existing course.
Presentation 2: An Authentic Approach for Embedding Australian Aboriginal Perspectives in Psychology Curriculum; Jillene Harris (Charles Sturt University).
Abstract: A genuine approach to embedding Australian Aboriginal perspectives in psychology starts with partnership with local Aboriginal knowledge holders. Local Aboriginal
people are the rightful and sovereign owners of this knowledge. However, pedagogy is more important than content. Aboriginal pedagogies are a powerful and convincing way
to engage students in learning this knowledge. As an example, Yindyamurra is a Wiradjuri word which encompasses a code for living. It means to respect, go slowly, be polite,
be gentle and to honour. Teaching that manifests Yindyamurra demonstrates the strengths of Wiradjuri way of being, knowing and doing. Learning becomes a way of
engaging students’ hearts, which creates indelible learning and empathy. This approach is in stark contrast to Western pedagogy and is not without its challenges.
Presentation 3: Implementing and Moving Beyond AIPEP frameworks; J. Ohan (University of Western Australia). Abstract: In 2017, the Heads of Departments and
Schools of Psychology Association (HODSPA) held a workshop to progress the work done by the AIPEP group. The workshop examined curriculum, and the recruitment,
retention, and graduation of Indigenous students in psychology in Australia. This workshop prompted us at UWA to consider how our school meets these needs and aims. As
part of doing so, we have implemented two working groups: first, to examine our current teaching and research activities about Indigenous Australia and to understand barriers
and facilitators to increasing our activities; and second, to increase our teaching content about Indigenous Australia and our support of Indigenous students in our school. The
first working group has finished; the second is in progress. This talk has two aims. First, it will outline our process to share with others a ‘road map’ of the work we have
undertaken. Second, the talk will discuss barriers and facilitators encountered along the way.

Workshop 3: Saturday, 4:30pm: Developing a Secondary School Psychology Unit promoting Psychological Literacy Using the
Agile Work Management Framework
Facilitator: Jamie Barnes (International Baccalaureate Organisation); jamie.barnes@ibo.org
Abstract: This workshop will engage participants in the agile work management framework to create an ideal psychology unit with an emphasis on psychologically literacy.
Participants will self-select into teams and build frameworks related to psychology content, skills, and assessments promoting psychological literacy. Each team will be given
acceptance criteria for which to work from and interact with the facilitator for additional guidance. Half way through the session, each team will present their ideas and receive
feedback from the other teams.
Bio: Jamie is the curriculum manager for psychology at the International Baccalaureate (IB) Organization located in The Hague, Netherlands. Prior to this role, she worked in
Chesterfield County Public Schools Virginia, where she taught history and psychology (Advanced Placement and IB) for 11 years. As the division’s evaluation specialist for six
years, she led large-scale evaluation projects investigating student and teacher Chromebook use, social-emotional learning programs in primary school, and project-based

learning across the division. She received a Bachelor of Science degree in psychology from the University of Wisconsin-Madison and in December she will graduate with a
doctorate in Research, Evaluation, and Assessment from Virginia Commonwealth University.

Symposium Abstracts
1. Friday 9:30am: The Australian Indigenous Psychology Education Project: Update on Progress, Successes, and Challenges
Convenors: Pat Dudgeon (University of Western Australia), Sabine Hammond (Australian Catholic University), and the AIPEP Team.
Symposium Abstract: The Australian Indigenous Psychology Education Project (AIPEP) aimed to increase cultural awareness, responsiveness and competence among the
psychology graduates and in the workforce. AIPEP also aimed to increase the number of Indigenous psychologists in Australia. This symposium will provide a brief overview of
AIPEP and its outcomes. The Australian Psychology Accreditation Council (APAC) has made explicit reference to AIPEP in the 2019 Accreditation Standards. APAC will
discuss the implications of and learnings from the first round of accreditation site visits using the new standards. A presentation by the Heads of Departments and Schools of
Psychology Association (HODSPA) will summarise work done by higher education providers in psychology over the last 3 years.
Paper 1: The Australian Indigenous Psychology Education Project: Contributions to a culturally safe psychology workforce; Pat Dudgeon, Sabine Hammond, Dawn
Darlaston-Jones & the AIPEP Team. Abstract: The Australian Indigenous Psychology Education Project (AIPEP) aimed to provide Australian higher education providers with
relevant curriculum and workforce frameworks to ensure that graduates are able to demonstrate cultural awareness, responsiveness and awareness in working with Aboriginal
and Torres Strait Islander people and communities. Since completion of the project in 2016, there have been many positive developments, including the APS apology to
Aboriginal and Torres Strait Islander People (2016), the new APAC standards (2019), initiatives by departments and schools of psychology, and by the health professions
regulator, AHPRA, on cultural safety and relevant training for all health professions.
Paper 2: The 2019 APAC Standards: Incorporating and demonstrating cultural responsiveness in psychology programs; Michael Carpenter (Australian Psychology
Accreditation Council). Abstract: The Australian Psychology Accreditation Council (APAC) was a key stakeholder in the Australian Indigenous Psychology Education Project
(AIPEP) and a signatory to the Statement of Commitment to take collaborative action in addressing the mental health gap and preventing future harm to Indigenous
Australians. This presentation will focus on APAC’s new Accreditation Standards for Psychology Programs and, in particular, the requirement for education providers to
incorporate cultural responsiveness into their programs. We’ll reflect on how education providers are responding to this requirement.
Paper 3: The role of HODSPA in incorporating and demonstrating cultural responsiveness in psychology programs; Renata Meuter (Chair, HoDSPA).
Abstract: HODSPA was a key stakeholder in the Australian Indigenous Psychology Education Project (AIPEP). AIPEP leaders were regularly invited to HODPSA meetings,
where commitments were made from all department and schools to increase the number of students in undergraduate and postgraduate programs. In 2017, HODPSA
organised a workshop for all departments and schools of psychology on implementing the Australian Indigenous Psychology Education Project frameworks and guidelines.
Approximately 50% of higher education providers attended. This paper will provide an update on both success stories and difficulties in making changes to the curriculum at
the department and school level. We will also report on whether HODPSA members have been able to increasing the number of Aboriginal and Torres Strait Islander students
in 4th year and postgraduate professional psychology. HODSPA will also comment on meeting cultural responsiveness standards and providing relevant evidence now
required for APAC site visits.

2. Saturday 9:00am: Aboriginal Knowledge and Student Welfare at UOW
Convenor: Leonie Miller (University of Wollongong); leoniem@uow.edu.au
Paper 1: Aboriginal approaches to facilitating critical reflexivity in undergraduate psychology; Leonie Miller (University of Wollongong) and Jillene Harris (Charles Sturt
University). Abstract: Critical reflexivity is an integral and crucial skill for developing cultural competence in undergraduate psychology students. It is complex, requiring the
ability to decentre from one’s own understanding of the world and those in it, to adopt the worldview of another. As taught by standard Western approaches, students are
expected to acquire this skill and are graded on their ability. This presentation describes work underway at two NSW universities; UOW and CSU who are incorporating
Aboriginal approaches from their respective nations (Yuin and Wiradjuri) to teach and assess this skill. Each nation’s framework and approach is somewhat different. But,
common elements include; building a trusting relationship with students, grounding learning in Country, community relevance and encouraging a focus on humanity.
Paper 2: Getting past awkward in the Aboriginal knowledges space: Strategies to reduce hesitancy and fear of offence in consciously ignorant non-Aboriginal
teachers; Leonie Miller, Steven Roodenrys, Liz Dale and Jade Kennedy (University of Wollongong). Abstract: A key challenge in the embedding of Aboriginal knowledges
and perspectives in psychology teaching involves addressing the often unspoken concerns of non-Aboriginal teaching staff regarding a critical awareness of their own
limitations in these knowledge spaces. This awareness can manifest as a reluctance to engage in practices they perceive as foreign, where the possibility of well-intended but
nonetheless culturally inappropriate action is considered real and potentially damaging; an outcome sitting uncomfortably with a role that more broadly presumes expertise.
Yet, making the cultural shift from a colonised to a decolonised learning environment relies on teachers’ confidence to adopt practices that are consistent with a culturally
inclusive approach to learning. In this talk we discuss a number of strategies that change-agents of psychology curricula can adopt to promote confidence within nonAboriginal teaching staff and support the development of a stronger within-school climate for decolonising the psychology learning context.
Paper 3: SETTLE DOWN: A program of workshops to assist students’ self-regulation at University; Carol Keane, Leonie Miller, Michelle Eady, and Corinne Green
(Central Queensland University; University of Wollongong). Abstract: In response to a need to better support students’ capacities to effectively meet study requirements, we
developed a series of workshops designed to assist students learn about self-regulation in the context of University study, and to help them develop skills to improve focus on,
and completion of, study activities. The program aims to navigate the tension between students’ desires to do well in their studies and the anxieties that can arise when
completing assessments, preparing for exams, and generally engaging in good study practice. It covers the unhelpful behaviours students experience when this tension is not
being managed, and presents strategies to address these behaviours. The topics covered include: Mind and Body: Aware, Connected, Regulated; Values and Goals
Identification: Choices and Consequences; Thoughts, Feelings, Behaviours: Exploring the links and underlying core beliefs; Self-awareness and self-compassion:
Understanding 'self' in self-regulation. The workshops include focusing attention exercises, psycho-education about differing aspects of self-regulation and stressful situations,
exercises for personal exploration and opportunities for reflection, and point to additional resources for follow-up. A small pilot study completed in 2018 identified that the
program fundamentals were relevant to students’ experiences and encouraged greater awareness in counterproductive study practices.
Paper 4: An online translation of a self-regulation program for students and its development into a recognised, co-curricular activity; Corinne Green (University of
Wollongong), Carol Keane (Central Queensland University), Michelle Eady and Leonie Miller (University of Wollongong). Abstract: Online counselling and support services
have been gaining popularity in recent years, both within general society and university contexts more specifically (Fang, Tarshis, McInroy, & Mishna, 2018; Harrad & Banks,
2016; Inglis & Cathcart, 2018). The flexibility and accessibility this delivery format affords can lead to an increased uptake of services among students (Fang et al., 2018).
Additionally, research demonstrates that the provision of adequate support, including counselling services and just-in-time information can significantly impact student retention
(Munro, Campbell, & Graham, 2015; Taylor, 2017). This is particularly important given the high prevalence rates of depression, anxiety, and other mental health problems
within the university student population (Ibrahim, Kelly, Adams, & Glazebrook, 2013; Stallman, 2010). This conference presentation will reveal the process followed by a multidisciplinary team to develop a self-regulation program, titled ‘Settle Down’. The program consists of a series of interactive videos and activities that students can access as and
when they need it. It comprises one part of the University Skills Excellence (USE) Toolkits Moodle site alongside study skills, communication, and critical thinking and

reflection. In order to ensure the appropriateness of the material for the online context, a clinical psychologist first implemented the program in face-to-face sessions with a
group of undergraduate students. The research team conducted in-depth debriefing after each session, and before translating the material to the online context. Executive staff
within the Faculty of Social Sciences have provided additional critique of the program in its online context. The Moodle site will soon be made available to all students within
the Faculty, at which point any student that participates in the Settle Down program will be formally recognised for their involvement in this co-curricular activity. The process of
developing the program, translating it to the online context, and getting it formally recognised as a co-curricular activity, will be discussed in detail in this presentation.
Fang, L., Tarshis, S., McInroy, L., & Mishna, F. (2018). Undergraduate student experiences with text-based online counselling. British Journal of Social Work, 48(6), 1774-1790. doi:10.1093/bjsw/bcx111
Harrad, R., & Banks, N. (2016). Counselling in Online Environments. In A. Attrill & C. Fullwood (Eds.), Applied Cyberpsychology: Practical Applications of Cyberpsychological Theory and Research (pp. 123-143).
London: Palgrave Macmillan UK.
Ibrahim, A. K., Kelly, S. J., Adams, C. E., & Glazebrook, C. (2013). A systematic review of studies of depression prevalence in university students. Journal of Psychiatric Research, 47(3), 391-400.
doi:https://doi.org/10.1016/j.jpsychires.2012.11.015
Inglis, B., & Cathcart, K. (2018). Online Counselling Support in Australian and New Zealand Universities. JANZSSA, 26(2), 99-112.
Munro, J., Campbell, D., & Graham, I. (2015). The role of student counselling in SCU retention strategy: A business case for additional investment. Paper presented at the ANZSSA Conference Proceedings,
Tasmania, Australia.
Stallman, H. M. (2010). Psychological distress in university students: A comparison with general population data. Australian Psychologist, 45(4), 249-257. doi:10.1080/00050067.2010.482109
Taylor, D. (2017). A chronicle of just-in-time information : The secret to building first year university student wellbeing and resilience based on a three year initiative. Student Success, 8(1), 35-47.
doi:10.5204/ssj.v8i1.373

3. Saturday 11am: ICOPE: International Perspectives on Psychology Education
Convenors: Tony Machin and Jacquelyn Cranney (University of Southern Queensland; UNSW Sydney) tony.machin@usq.edu.au; j.cranney@unsw.edu.au
Symposium Abstract: This symposium is sponsored by the International Council of Psychology Educators, which is grass-roots organisation of passionate psychology
educators, interested in sharing and learning. In her brief introductory paper, Jacquelyn Cranney shares the main points about the past, present and potential future of ICOPE.
Remo Job and Raffaella Rumiati then discuss the strengths and weaknesses of the new psychology accreditation system in Italy, with recommendations for productively
moving forward. Then, Shirley Morrissey and Jacky Cranney will discuss their preliminary comparison between the psychology accreditation systems in Australia and Aotearoa
New Zealand. Dawn Darlaston-Jones then challenges us to consider the role of psychology and of psychology educators within our global geo-political context. Finally, Tony
Machin will introduce a brief Q&A/discussion session.
Paper 1: Learning through Chaos: The International Council of Psychology Educators; Jacquelyn Cranney; Jacqui Taylor; Alfredo Lopez (UNSW Sydney; Bournemouth
University, UK; Universidad Autonoma de Baja California, Mexico); j.cranney@unsw.edu.au Abstract: This aim of the International Council of Psychology Educators is to
bring together psychology educators through conferences and publications to facilitate sharing of different perspectives and practices – that is, to learn from each other. There
have been six conferences on five different continents, multiple symposia in different international and national conferences, and four books in the “Teaching Psychology
Around the World” series. What is most remarkable about ICOPE is its grass-roots existence, which is somewhat precarious given its lack of status as a major international
association. What appears to sustain the organisation is the passion of its members to meet the ICOPE aim, and thus learning emerges from the chaos. As an example,
Alfredo briefly outlines issues in psychology education and professional certification in Mexico. Jacqui outlines future ICOPE activities, and invites Australian participation.
Paper 2: The University Accreditation System in Italy: New Developments; Remo Job; Raffaella Rumiati (University of Trento, Italy; SISSA Trieste & ANVUR, Italy);
remo.job@unitn.it Abstract: Accreditation serves several functions, from quality assurance to protection of the public. It also plays a role in maintaining due awareness about
actions that may otherwise be performed routinely and out of habit. Since the Italian National University Assessment System (ANVUR) has been established, new procedures
have been put into place for initial and recurrent academic accreditation in Italy. These changes, requiring the services and the operations of both educational institutions and

programs to be evaluated, have met with both praises and criticism. In this presentation we will review the main strengths and limitations of the system, suggest some changes
that may enhance the flexibility of the procedures, and discuss how some of the difficult-to-tackle areas may be productively used for assessment.
Paper 3: A comparison of the psychology program accreditation systems in Australia and Aotearoa New Zealand; Shirley Morrissey; Jacquelyn Cranney, Barbara J.
Kennedy (Griffith University; UNSW Sydney; Massey University); s.morrissey@griffith.edu.au; j.cranney@unsw.edu.au; B.J.Kennedy@massey.ac.nz Abstract: Preliminary
findings of a comparison of the psychology program accreditation systems in Australia and New Zealand yield both similarities and differences. Similarities between the two
systems include: (1) the aim to protect the public by quality-assuring education and training of psychologists; (2) a strong emphasis on professional competencies – their
development and assessment; (3) the nature of the key competencies; (4) the level of university degree qualifications; and (5) the nature of the overall operational structures.
Differences between the two systems include: (1) the New Zealand system does not include accreditation of undergraduate programs; (2) the Australian Psychology
Accreditation Council is semi-independent of the Psychology Board of Australia, whereas the Accreditation Committee is clearly subordinate to the New Zealand Psychologists
Board; (3) the relationship between competencies and standards differ; (4) in the New Zealand system, there is a much stronger emphasis on cultural competence, and an
apparent stronger partnership with First Nations peoples; and (5) in the New Zealand system, there appears to be a stronger and more flexible partnership with higher
education providers. Recommendations regarding improvements to both national systems will be made.
Paper 4: “Teaching to Transgress”: Critical voices in an uncritical space; Dawn Darlaston-Jones (University of Notre Dame University Australia); dawn.darlastonjones@nd.edu.au Abstract: In a contemporary world that is hurtling towards the far right and all that is associated with that ideology, critical voices are being silenced more
and more frequently. Educators, like journalists, activists and some politicians are framed as the ‘problem’ and are coerced into silence. Within this geo-political context, our
profession, in all its complexity needs to find its meaning, purpose and perhaps more importantly its identity. To what extent can/should educators challenge and contest takenfor-granted assumptions about the human condition? How can/should psychological knowledge be used to navigate the tensions of extreme positions and perspectives? What
role does values play in this mix and who determines which values are given precedence? By drawing on the writings of bell hook, Freire, and Martin-Baro, I attempt to piece
together a framework to help answer some of the most important questions facing educators in an increasingly complex sphere.

4. Saturday 2pm: Psychological Literacy: Theory, Research, and Practice
Convenors: Tony Machin, Jacquelyn Cranney (University of Southern Queensland; UNSW Sydney); tony.machin@usq.edu.au; j.cranney@unsw.edu.au
Symposium Abstract: Psychological literacy is the capacity to intentionally use psychology to meet personal, professional and societal goals. In her brief introductory paper,
Jacky Cranney briefly outlines key aspects of the development of the concept of psychological literacy, including the notion of psychological literacy as a pedagogical
philosophy, and the various ways in which we can respond to George Miller’s call to “give psychology away”. Sam Newell and colleagues then describes her review of the
adequacy of measures of psychological literacy using a systematic review methodology. Tony Machin and colleagues provide an update on the progress of the validation of
the measure of students’ psychological literacy developed by the team at Curtin University. Dawn Darlaston Jones challenges us to consider the origins, meanings and
potential of psychological literacy within the context of the under-examined foundational values of the discipline itself. Jamie Barnes highlights the relevance of psychological
literacy within high school contexts such as the IB. Tony Machin will then introduce a brief Q&A/discussion session.
Paper 1: Psychological Literacy in Undergraduate Psychology Education and Beyond; Jacquelyn Cranney and Sue Morris (UNSW Sydney); j.cranney@unsw.edu.au
Abstract: Psychological literacy is the capacity to intentionally use psychology to meet personal, professional and societal goals. In the ten years since its re-making, the
greatest uptake of the concept of psychological literacy has been within undergraduate psychology education in the UK, Australia and North America. The notion of

psychological literacy as a pedagogical philosophy is discussed, as well as the various ways in which we can respond to George Miller’s call to “give psychology away”. There
are clearly many challenges regarding scholarship and practice, but the primary opportunity in meeting such challenges is that students/graduates should be better able to
connect psychological science to solutions in everyday life – in individual, community, and global domains.
Paper 2: A Methodological Review of Psychological Literacy Measurement; Samantha Newell, Anna Chur-Hansen, and Peter Strelan (University of Adelaide, South
Australia, Australia); samantha.newell@adelaide.edu.au Abstract: Psychological literacy (PL) is a broad term for the acquisition of discipline-specific and generalisable skills
developed through university-level psychology education. Driven by accountability to various stakeholders, this concept is influencing psychology curriculum policy worldwide.
A systematic narrative review was conducted on n=7 studies using a Joanna Briggs Institute (JBI) review methodology. Approaches to measuring PL and the research quality
of these methods were evaluated. Results suggest a reliance on subjective measures and a need to determine the validity of not only the measurement approach, but more
broadly, the construct of PL. Additionally, this paper analysed how PL has been interpreted and subsequently operationalised. Findings suggest that commonly-cited attribute
descriptions of PL were interpreted and classified into different operationalisable constructs. Consequently, results are difficult to compare across studies. A consensus on the
constructs that underpin attribute descriptors is required to standardise PL measurement, with each PL attribute clearly understood in terms of existing constructs. This review
also highlighted a need to discover what effects these diverse interpretations are having on educator understandings and the implementation of PL in a university context.
Keywords: Psychological Literacy, Psychologically Literate, Graduate Attribute, Graduate Competencies, Psychology Graduate Skills, Undergraduate Psychology Skills.
Paper 3: Validating a measure of students’ psychological literacy; Tony Machin, Natalie Gasson and Erin Eldon (University of Southern Queensland and Curtin
University); tony.machin@usq.edu.au Abstract: Building on the work of Roberts, Heritage and Gasson (2015), Heritage, Roberts and Gasson (2016), and Roberts and
Gasson (2018), we have extended the validation process of the Test of Psychological Literacy. The items are scenario-based covering all areas of psychology and additional
measures were included focusing on basic concepts in psychology (Peter, Leichner, Mayer & Krampen, 2015) and research methods (Veilleux & Chapman, 2017). The
participants were from undergraduate psychology units and their responses were scored and compared across units as well as with previously collected data. The analyses
will be completed at the time of the presentation.
Paper 4: Applying psychological literacy to contemporary global crises; Dawn Darlaston-Jones (University of Notre Dame University Australia); dawn.darlastonjones@nd.edu.au Abstract: Psychological literacy is defined as the adaptive capacity to apply psychological science to achieve personal and societal needs (Cranney &
Dunn, 2011) but it is often only utilised at the individual level of analysis and often fails to be applied at the social and global levels. One of the aspects of psychological literacy
is understanding ones’ own values and assumptions, the ways in which these are manifest and the consequences of that. In a similar manner, societies are founded on values
and assumptions that are unconsciously absorbed and integrated into individual belief systems and which become the foundation on which those societies are established.
With the increasing emphasis on the values and agendas of the alt right, it is critical that this global level of psychological literacy is unpacked, understood and applied. This
entails a critical analysis of the discipline of psychology and the unspoken values on which it is founded, and the knowledge base that it generates. This should then lead to an
understanding of what is missing from this knowledge base and what that absence means for the discipline and the profession.
Paper 5: Psychological Literacy as part of High School Education; Jamie Barnes (Curriculum manager for Psychology, International Baccalaureate Organization);
jamie.barnes@ibo.org Abstract: The term psychological literacy was used by Boneau in 1990 to describe the aspects of psychology students should know. Later, McGovern
et al. (2010) expanded on the definition to include components of personal attributes and skills. More recently, psychological literacy has been defined as the capacity to
intentionally use psychology to achieve personal, professional and societal goals (Cranney et al., 2012). There is growing interest in psychological literacy to promote
knowledge, skills, and critical thinking in everyday life (Belar, 2008). According to the American Psychological Association, integrating psychology into elementary, middle, high

school and adult curricula is important to preparing informed and socially responsible citizens for a global society (Belar, 2008). To advance psychological literacy within a
high school education, the author outlines strategies for researching and creating a course promoting psychological literacy.

5. Sunday 11am: Undergraduate psychology curriculum review: Why, how, and where to next?
Convenor: Tricia Brown (University of Canberra) tricia.brown@canberra.edu.au
Symposium abstract: This symposium will present the challenges and opportunities encountered in reviewing the psychology undergraduate curriculum at the University of
Canberra, and discuss implications for undergraduate programs in Australia more widely. The first paper (Associate Prof. Brown) will provide an overview of changes we
implemented in our curriculum and the relationship with the university’s broader curriculum review principles. Dr Busby Grant will then discuss the motivation driving the
changes to our program, specifically the need to focus on skills to prepare our graduates for the future. Building upon this, Dr George will outline how the introduction of
professional units into our curriculum, such as professional orientation and capstone units along with work integrated learning opportunities, have provided authentic,
experimental learning opportunities for our students. Dr Kelty will then present a case study of changes made in our introductory psychology unit which demonstrate the
implementation of curriculum review principles and the focus on experiential, skills-focussed learning and outcomes. The symposium will conclude with a discussion of issues
raised, led by Associate Professor Brown.
Paper 1: Curriculum renewal in the undergraduate psychology degree at the University of Canberra: An introduction and overview; Tricia Brown (University of
Canberra). Abstract: Commencing in 2018, the University of Canberra has been undertaking a program of curriculum review across all its programs. The primary aims of the
review are to create a coherent student learning journey, create stronger student cohorts and develop graduates who are career-ready for a rapidly evolving workplace. In
achieving these aims, there is a strong focus on innovative and experiential modes of learning. This paper will provide an overview of the curriculum review program at a
University level, and then discuss how these principles will be implemented in the context of the undergraduate psychology curriculum.
Paper 2: What can you do with a 3-year psychology undergraduate degree? Preparing our graduates for the future; Janie Busby Grant (University of Canberra).
Abstract: Graduates from undergraduate psychology programs are employed in a broad range of roles including health, education, policy, finance and human resources. This
diversity in career outcomes is an advantage of this course of study, however can make it more difficult for individual graduates to identify their next steps after graduation in
finding and obtaining a satisfying job role. This is exacerbated by the fact that often additional qualifications and/or experience is required for successful employment. In a
review of our course structure and offerings we directly addressed these issues by focusing on generic skills acquired during the undergraduate psychology degree (such as
communication, information literacy and problem solving) and pairing this with the introduction of dedicated study options designed to address these employment-related
issues. This presentation discusses the context, drivers and barriers of the review process with reference to issues across the tertiary, health and employment sectors.
Paper 3: Authentic, experiential learning within the undergraduate Psychology curriculum: Opportunities, challenges, and solutions; Amanda George (University of
Canberra). Abstract: We have consistently embedded an applied focus across our undergraduate curriculum. However, university changes and our emphasis on increased
development for work ready graduates, has necessitated a revised and whole course model to authentic and experiential learning. This has included adoption of work
integrated learning (WIL) placements, as well as professional orientation and professional capstone units (first and third year) within the undergraduate course. Given the
heterogeneity of employment positions for psychology graduates, this process has been challenging. However, it has also provided useful opportunities to increase industry
engagement and our emphasis on graduate attributes. This presentation will also outline our proposed innovative solutions to support successful WIL and delivery of
professional units across a large volume of students with diverse career goals.

Paper 4: From ‘Psychology 101’ to ‘Understanding People and Behaviour’: Blending introductory psychology to case-based approaches to create an authentic
applied psychology in context learning experience; Sally Kelty and Carly Pymont (University of Canberra). Abstract: The teaching of first year psychology has been
heavily critiqued in three ways, namely; ineffective at reducing widely held misconceptions about psychology; not aiding retention of psychological knowledge long term; and
not inspiring students or showing the connected nature of psychology sub-disciplines due to norms of teaching through a textbook from discipline history through a sequence
of unconnected topics. Despite such critiques, it is argued students in psychology require foundational knowledge in order to progress through their course. In Australia
introductory psychology is commonly taught chapter by chapter through an introductory textbook with little attention given to applying psychological research to understand
real world problems or applying scientific theory to examine solutions. In 2018, “Understanding People and Behaviour” was developed and represents a new concept to
teaching first-year psychology. The challenge in development was to create a unit delivering vital foundational psychological knowledge in a stimulating manner. In the design
we blended the teaching of foundational knowledge to case-based learning (CBL) approaches. Further, this unit would be delivered to a multidisciplinary cohort of students
meaning the content needed to be applicable and enjoyable for psychology and non-psychology students. We envisioned this psychology in context unit to be stimulating,
engaging, and demonstrate the ability to dispel widely held misconceptions about psychology. In this presentation we discuss the unit design, case studies, case study
assessments, as well as some of the preliminary findings from the unit evaluation that looked at whether CBL approaches in first-year can impact student engagement,
enthusiasm and learning.

Individual Paper Abstracts: Alphabetical Order
Helen AUCOTE, Madeleine Ferrari, and Kimberley Mallan (Australian Catholic University); Effective feedback: A cohort-controlled trial of student
perceptions of assessment rubrics compared to graded rating scales; m.ferrari037@gmail.com
Receiving, interpreting and adopting feedback is a crucial component of higher education learning. Rubrics offer structured feedback and are widely used to increase marker
consistency, increase feedback detail and increase student self-regulation. Despite widespread use, the empirical evidence for these claims across different forms of rubrics
remains lacking. This cohort-controlled trial examined 491 psychology student perceptions of assessment task feedback using a detailed assessment rubric compared to a
graded rating scale including a description of the highest level. Across two year, students completing two introduction to psychology units (one per semester) received
feedback on the major assessment for each unit using an alternate assessment rubric or graded rating scale. Using a novel 9-itemed measure, students completed
anonymous online questionnaires about both forms of feedback. There was a significant difference for one item, student understanding of the feedback, suggesting a
preference for the graded rating scale. Across 8 other items there was no significant difference between feedback forms. These outcomes included other items measuring
student comprehension, helpfulness for future similar tasks, usefulness when preparing the task, and whether feedback was read. Despite widespread academic preference
for assessment rubrics, these results indicate no strong advantage for this form of feedback. This finding challenges traditional approaches to providing feedback and calls for
further research to examine reasons why the rubric feedback was harder for students to understand, and identify characteristics of feedback that is preferred by both educators
and students. Key words: Higher education, feedback, rubric, assessment.
Jamie BARNES (International Baccalaureate Organisation); Current challenges and opportunities for IB Psychology; jamie.barnes@ibo.org
The International Baccalaureate Organization is currently in the research phase for the next psychology curriculum. Examples of opportunities when creating the new course
include: developing student psychological literacy; incorporating the study of indigenous psychology; and focusing more on the application of psychology– just to name a few.
Working towards a more concept-based curriculum provides students an opportunity to apply psychological theory to solve local and global issues. Challenges when creating
an IB psychology course include: the curriculum’s alignment to psychology standards of other Nations, Provinces or States; pressure from various branches of psychology to

include material relevant to their field; and teacher qualifications for teaching IB psychology. Recommendations and strategies are presented to capitalize on opportunities and
navigate through challenges. These recommendations and strategies are likely to resonate with secondary psychology teachers, regardless of the curriculum they teach.
Debra BATH (Griffith University), Calvin Smith (The University of Queensland), Katrina Travers (Australian College of Applied Psychology); The student-teacher alliance
in supporting engagement and retention in higher education; d.bath@griffith.edu.au; calvin.smith@uq.edu.au; Katrina.Andrews@acap.edu.au
Issues of student retention and engagement are not new in higher education. Yet despite efforts to understand and address these issues, students still drop out in significant
numbers, especially in their first year of study. Decades of research has shown the consistent finding is that high-quality interactions with staff significantly and positively
impacts the overall learning experience and student success. This parallels research in another human change enterprise, that of therapy. The relationship between therapist
and client (known as the working alliance) is the central predictive factor in positive client outcomes, over and above any particular modality or treatment. However, unlike
research examining client engagement in therapy, student engagement research has typically focussed on risk factors whilst overlooking the student-teacher relationship.
Therefore, this study explored the working alliance in predicting student intention to persist in first-year (n=396), using a recent adaptation of a measure of the therapeutic
working alliance for use in educational contexts. Results showed that after controlling for key factors, the student-teacher relationship contributed significantly to the prediction
of students’ intention to persist at their studies. The construct of a working alliance may therefore help to provide a framework on which to build understanding, approaches
and capability to positively impact student engagement and retention. The key question of how we build an effective alliance with students will be discussed.
Kate CUTTS (University of Adelaide); Preparing teachers to teach Psychology; ccutts@bigpond.net.au
What does it take to teach Psychology? Are there common qualities, skills or dispositions that predict success in a Psychology teaching role? What professional development
is necessary and effective for early career educators? These are the central questions that concern lecturers who prepare teachers for their future profession. Some aspects of
Psychology teaching are influenced by teaching and learning theories in the same way as other disciplines. Other aspects of the discipline are more finely tuned and represent
challenges for the teaching, learning and assessing of Psychology courses. Firstly, a broad base of Psychology knowledge and understanding is needed to establish a high
level of psychological literacy. In addition, teachers need to be cognisant of, and seek professional development in, mental health first aid so they may interact appropriately
with their students. This is due to the high rates of students who experience mental health issues in themselves or those around them. This presentation explores the qualities
that could predict success in future Psychology educators and what can be done to develop these qualities during their initial and ongoing teaching education.

Melissa DAVIS (Edith Cowan University) and Carly Reid (Curtin University); What are students telling us about the culture of psychological wellness in
our postgraduate psychology training programs?; melissa.davis@ecu.edu.au; carly.reid@curtin.edu.au
Psychological wellness is essential for professional and ethical practice as a psychologist. Many researchers have emphasised the importance of embedding proactive
strategies as part of a culture of psychological wellbeing in professional training programs, but no previous research has investigated current trainees’ perceptions of the
culture of professional wellness that exists within their courses. Sixty seven trainee psychologists (90% female), aged between 21 and 66 years (mean = 31.73, SD = 9.13)
who were enrolled in a Master of Psychology (MPsych) in an Area of Practice Endorsement (62.7%), a Doctor of Psychology or combined MPsych/PhD program (26.9%) or a
Master of Professional Psychology (10.4%) provided a written response to an open ended question in an online survey about their views of the attention to and support for
psychological wellness in their course. Data was analysed using inductive thematic analysis by two coders, and consensus on the themes was achieved through discussion.
Participants’ responses represented six themes, (i) psychological wellness is valued and supported through course activities (ii) the importance of psychological wellbeing is
talked about but not actively supported or modelled; (iii) there needs to be more proactive and embedded support; (iv) the demands of the course are incompatible with
maintaining psychological wellness; (v) trainees experience or anticipate negative consequences if they disclose or display psychological vulnerabilities; (vi) there is no
attention to or support for trainee wellbeing. These findings have far-reaching implications for the design and delivery of postgraduate training courses.

Melissa DAVIS, Eyal Gringart, Ken Robinson, Paul Chang, Natalie Gately, Robert Somerville, and Darren Garvey (Edith Cowan University); Developing
a tool for operationalising and tracking students’ cultural capabilities development throughout psychology courses; melissa.davis@ecu.edu.au;
e.gringart@ecu.edu.au; k.robinson@ecu.edu.au; p.chang@ecu.edu.au; n.gately@ecu.edu.au; r.somerville@ecu.edu.au; d.garvey@ecu.edu.au.
The development of cultural capabilities in psychology graduates is highly valued, including specific competencies for engaging with Aboriginal and Torres Strait Islander
peoples. It is recognised that this is an individualised, developmental process, which involves acquiring knowledge, attitudes, and behaviours necessary for culturally
responsive and safe practice. However, there is currently no appropriate tool for tracking students’ cultural capability development across psychology degrees. Such a tool
could have multiple forms of utility for both students and staff. It could help students reflect on their development of different types and levels of capabilities, and to assist them
to articulate their competencies upon graduation. It could also serve as an importance source of evidence for education providers that students have achieved graduate
competencies. This paper will report on the process of developing a cultural capability matrix tool for use across Australian Psychology Accreditation Council Level 1, 2, 3 and
4 programs to track and evidence students’ achievement of cultural capabilities. The project involves a collaboration between Aboriginal and Torres Strait Islander, and nonAboriginal, staff, and consultation with teaching staff, students, and graduates. It draws upon evidence from a range of health and social care related disciplines, organisations,
and bodies of work including the Australian Indigenous Psychology Education Project, the Department of Health (2014) Aboriginal and Torres Strait Islander Health Curriculum
Framework, and Indigenous Allied Health Australia. The tool will have important implications for integrating cultural capability development across psychology courses and
evidencing cultural capabilities in psychology graduates.

Yong GOH, Carla Jeffries, Jan du Preez (University of Southern Queensland); Cultural awareness and sensitivity: Foundational experiences in a Level 1
Psychology course; Yong.Goh@usq.edu.au; Carla.Jeffries@usq.edu.au; Jan.duPreez@usq.edu.au
USQ students enrolled in the Psychology undergraduate program take a Level 1 course entitled “Cross-cultural and Indigenous Psychology” which addresses the intercultural
communication competency. Its major assignment entails a guided reflection exercise, based on an interaction the student had in one of the on-line discussion forums.
Students are to report their cognitions and emotions, and to link their responses to an implicit cultural theory and an actual construct covered in the course (e.g., stereotyping).
Providing opportunities to engage in practical experiences are complicated by the fact that USQ attracts a significant enrolment in the external mode, whereby students
complete all elements of the course on-line. The proposed project is designed to prepare students for the major assignment and highlight opportunities to develop cultural
awareness and sensitivity. Two videos are used as stimulus material (i.e. an exchange between acquaintances in South Korea, and how fresh seafood can be served in a
Japanese restaurant). Students are to record their immediate thoughts and corresponding emotions, and trace back to a point in their early life where these thoughts and/or
emotions were first generated. Discussion points to help student better understand Korean food sharing tradition (video 1) and Japanese tradition of eating raw fish (video 2)
are included which highlight differences between Collectivistic/Individualistic cultures; and behaviours/practices associated with specific social-political-geographic-economiccultural factors. Through this experiential learning and discussions, students noted an enriched and more holistic appreciation of culture and their cultural identify which help
them approach other cultures with greater confidence and humility.

Christopher GROOT, Michelle Blanchard (The University of Melbourne; SANE Australia; The DAX Centre), and Charmaine Smith (SANE Australia; The DAX
Centre); The Hearing Voices Program: Valuing the Voice of Lived Experience in Teaching and Learning about Mental Illness; grootc@unimelb.edu.au;
michelle.blanchard@sane.org; charmaine.smith@daxcentre.org
The voice of people with lived experience of mental illness has long been neglected in tertiary education. Yet, how can psychology students comprehensively understand
mental illness and recovery without hearing from those with that very experience? The Melbourne School of Psychological Sciences, SANE Australia, and The Dax Centre,
recently came together with a shared vision to enrich undergraduate teaching and learning about mental illness. This vision was embodied in a collaborative pilot program,
held in October 2018. In conjunction with Dr Christopher Groot’s clinical psychology program within first-year psychology, 20 students visited The Dax Centre, where they

received an interpretive guided exploration of art produced by people with lived experience of mental illness and attended a presentation from a lived experience ambassador.
The evaluative data forthcoming from the pilot was overwhelmingly positive. Students reported that the experience was valuable and enriching not only from an educational
perspective, but also in terms of influencing the way in which they thought about the lived experience of mental illness in terms of others and themselves. Following the
success of the pilot, funding has been obtained from the Melbourne Engagement Grants program to support the development and implementation of the Hearing Voices
program in 2019 for the approximately 1800 students enrolled in first-year psychology at the University of Melbourne. This presentation will provide an overview of the
Hearing Voices program, report the findings from the pilot evaluation, and provide recommendations as regards successful partnership and fundraising for teaching and
learning initiatives involving sector engagement.

Craig HARMS, Bronwyn Harman, and Catherine Moore (Edith Cowan University); Authentic Assessment in Undergraduate Psychology: Some thinking
is needed; c.harms@ecu.edu.au
While lacking in many courses, the roles of psychological literacy and the Work-Integrated Learning for undergraduate psychology (UP) in Australia has been discussed [1].
The place of role of authentic assessment is similarly lacking but has received limited attention. Edith Cowan University (ECU) policy defines authentic assessment as “An
assessment requiring students to use the same combination of knowledge, skills and attitudes that they would need to apply in relevant work or life situations”. While a number
of current assessments in undergraduate courses are authentic in preparing UP students to undertake research work [2], authentic assessment tasks in the training of postgraduate students focus on competencies for psychological practice [3], and the inclusion of academic tasks related to psychological practice are limited due to external
accreditation standards [4], the question remains: what amounts to an authentic assessment for UP students who won’t graduate to work as a researcher or as a psychologist
(which is up to 87% of students in the US [5])? The purpose of this presentation is to report on initial findings regarding a project in the Psychology discipline at ECU designed
to explore the development of authentic assessment tasks for UP students regarding occupational careers in the helping and other professions. The findings of this project will
be particularly pertinent to the refinement of undergraduate psychology courses in Australia as we move into the 2020’s.
[1] Hamilton, K., Morrissey, S. A., Farrell, L. J., Ellu, M. C., O’Donovan, A., Weinbrecht, T., & O’Connor, E. L. (2017). Increasing psychological literacy and work readiness of Australian psychology undergraduates
through a capstone and work‐integrated learning experience: Current issues and what needs to be done. Australian Psychologist. https://doi-org.ezproxy.ecu.edu.au/10.1111/ap.12309
[2] Towl, M., & Senior, C. (2010). Undergraduate research training and graduate recruitment. Education & Training, 52(4), 292–303.
[3] Stevens, B., Hyde, J., Knight, R., Shires, A., & Alexander, R. (2017). Competency‐based training and assessment in Australian postgraduate clinical psychology education. Clinical Psychologist, 21(3), 174–185.
https://doi-org.ezproxy.ecu.edu.au/10.1111/cp.12061
[4] Australian Psychology Accreditation Council: see page 12 of https://www.psychologycouncil.org.au/sites/default/files/public/Standards_20180912_Published_Final_v1.2.pdf, where most of the pre-professional
competencies are covered in honours and not in the UP course.
[5] Appleby, D. C. (2018). Preparing psychology majors to enter the workforce: Then, now, with whom, and how. Teaching of Psychology, 45(1), 14–23. https://doiorg.ezproxy.ecu.edu.au/10.1177/0098628317744944

Tanya MACHIN, Charlotte Brownlow, and Annmaree Jackson (University of Southern Queensland); The development of an online e-course on human
research ethics; Tanya.Machin@usq.edu.au
Understanding the requirements for human research ethics is an important attribute for psychology students, with many Honours and Postgraduate students requiring ethics
approval to conduct their research. However, students can have difficulties in understanding and applying appropriate knowledge to their ethics application. The purpose of
this research was to establish an open access online ethics course for research students. We specifically focused on student understandings of the values and principles of
ethical research including the risks and benefits of research methodology, recruitment and data collection, collection, use, and management of data and information, research
merit, integrity, and monitoring requirements, and the communication of research findings. The findings from the evaluation phase of the project will be presented and
discussed.

Tanya MACHIN and Carla Jeffries (School of Psychology and Counselling, University of Southern Queensland); Improving online student feelings of
support and sense of belonging by interaction alerts; Tanya.Machin@usq.edu.au
Universities are increasingly promoting online courses to their students and this has become a popular option for students who live geographically distant from a local campus
or who may be working and unable to attend on-campus classes. However, connections with peers and course examiners may be lacking, or online students may find it
difficult to approach their examiner. This research describes the experiences of a course examiner using an online interaction alert in a 2nd year psychology course to enhance
online interactions. A flashing alert showed that the course examiner was online and students could directly message the examiner through a special forum set up for this
purpose rather than the email system. Initial feedback suggests that this alert did increase the sense of support students experienced from the examiner.

Karen MARANGIO (Monash University), Elizabeth Blaher-Lucas (St Michael’s Grammar School), and Rebecca Cooper (Monash University);
Coteaching preservice psychology teachers within the psychology method units: Secondary teacher and teacher educators’ learnings from
critical events in their initial year of coteaching together; Karen.Marangio@monash.edu; eblaherlucas@stmichaels.vic.edu.au;
Rebecca.Cooper@monash.edu
Strong partnerships between schools and universities provide important support for the preparation of preservice teachers, especially during professional placement. At
Monash University, these partnerships extend to coteaching between secondary teachers and teacher educations within the Science Teacher Education Program, including
psychology method units. In a coteaching partnership, teachers are positioned as collaborative equals, with their own set of expertise to drawn upon to coplan, coteach,
coreflect and coevaluate for the benefit of their students (Scantlebury, Gallo-Fox, & Wassell, 2008). In this context, coteachers are practicing teachers who work with the
teacher educators, bringing their practical expertise and classroom currency to coteach in the science method units. This paper presents a narrative account of the
professional learning the coteachers (first two authors) gained during their initial year teaching psychology education method units together. The context and structure of the
academic unit and aims for this coteaching partnership are outlined. Regular coteaching meetings were documented and each coteacher kept a personal journal throughout
the year, with the third author acting as a critical friend, probing insights when undergoing data analyses of critical events during the year. Critical events that triggered deep
reflection about what it means to facilitate innovative learning experiences for preservice psychology teachers are explored. While establishing coteaching relationships has its
challenges, the authors argue that these challenges are outweighed by potential reciprocal and multifaceted benefits for coteachers, psychology preservice teachers,
secondary students and school-university partnerships. Keywords: Initial teacher education (pre-service); secondary school psychology; coteaching, teaching of psychology.
Acknowledgement: We sincerely thank St Michael’s Grammar School and our preservice psychology teachers for embracing this new coteaching program.
Scantlebury, K., Gallo-Fox, J., & Wassell, B. (2008). Coteaching as a model for preservice secondary science teacher education. Teaching and Teacher Education, 24(4), 967-981.

Karen MARANGIO (Monash University); Teachers’ views on preparing to implement the inaugural Queensland Senior secondary Psychology syllabus;
Karen.Marangio@monash.edu.
All Australian states and territories, except New South Wales, teach senior secondary psychology, with Queensland introducing Queensland Certificate of Education (QCE)
Psychology this year as part of their major curriculum reform. The introduction of a new study into the curriculum presents new opportunities and challenges for those who
teach it and the multilayered systems (teachers, schools, curriculum authorities, professional teacher associations, discipline specialists, teacher education programs, teacher
registration and so on) in which these teachers work. This pilot study aimed to capture teachers’ views and experiences as they prepare to implement the new curriculum. It
consisted of two phases: an online survey, completed by 60 teachers, and focus group interviews, with 14 teachers in total. Over half of the participants are teaching ‘out of
field’ (no tertiary psychology education) and only 8 have previous (up to 6 years) teaching of psychology experience. Findings suggest QCE Psychology teachers are very
committed to and passionate about teaching psychology, despite experiencing very heavy workloads as they learn the content and learn to teach psychology. The nature of
their concerns, however, tends to vary between teachers and school contexts. They seek opportunities to collaborate with teachers, partake in professional development

sessions and professional learning within their own school context. Implications to support psychology teachers in the future are discussed. Keywords: secondary school
psychology; teaching of psychology; ‘out-of-field’ teachers; curriculum reform

Robyn L. MOFFITT (RMIT and Griffith University), Rachel Grieve and Christine Padgett (University of Tasmania), Using textual paralinguistic cues and
multimodal delivery in online assessment feedback: Do faces speak louder than words? robyn.moffitt@rmit.edu.au
This study investigated whether the use of paralinguistic cues and multimedia in online assessment feedback influenced reactions to the marker and the feedback. Data were
collected from undergraduate students (N = 297) enrolled at two Australian universities. All participants were presented with an online faux essay along with written feedback
typical of the comments students would receive in higher education. The feedback was manipulated using a 2 (emoji: no, yes) × 3 (medium: written-only, written plus audio,
and written plus audio-visual) between-groups design. The results revealed that, for written-only feedback, the inclusion of emoji resulted in lower perceptions of marker
professionalism, conscientiousness, and emotional stability. However, participants also rated the marker higher in honesty-humility when emoji were included in written-only
feedback and reported higher perceptions of feedback social presence with the inclusion of emoji across all feedback modalities. Levels of engagement with feedback
processes moderated feedback satisfaction; satisfaction was higher with the absence than presence of emoji among those less engaged, whereas satisfaction was higher with
the presence versus absence of emoji among those more engaged. Findings suggest that paralinguistic emotional cues, mode of feedback delivery, and engagement with
assessment processes interact to influence reactions to online feedback.

Karen MURPHY (Griffith University); Examining the link between university students’ everyday attention and memory skills and their off-task
multitasking with media within academic learning contexts; k.murphy@griffith.edu.au.
Within University learning environments many students use internet capable technologies for off-task activities and this is referred to as multitasking with media (also known as
cyberslacking or cyberloafing). Unless two tasks are simple and well practiced, people show diminished attention and performance capabilities whilst multitasking due to
cognitive limitations. Within educational contexts this explains why more multitasking with media is linked to poorer academic performance. This study examined the link
between multitasking with media behaviours and student’s everyday attention and memory skills. University students completed a survey measuring their multitasking with
media within academic contexts (lectures, tutorials, exam study, assignment writing and lecture capture viewing), and everyday attentional focus, mental errors and memory
failures. Across all academic contexts, higher levels of multitasking with media were associated with more mental errors, and more attentional focus and memory problems in
everyday life. Higher levels of multitasking with media were associated with higher levels of mind wandering for all academic contexts. Students undertook more overall
multitasking with media during assignment writing and exam study than when attending classes or reviewing recorded lectures. During exam study and assignment writing,
students’ multitasking with media involved messaging, social media and listening to music. The impact of these multitasking with media behaviours would be to shift between
various cognitive processes and increase cognitive load, thereby reducing the effectiveness of these learning environments. Keywords: multitasking with media;
cyberslacking; attention; memory; mind wandering.

James T. NEILL (University of Canberra); Open educational resources in psychology; james.neill@canberra.edu.au
Contemporary mainstream school- and university-based teaching of psychology is dominated by use of proprietary materials such as textbooks, journals, and curricula.
Arguably, greater effort should be made to use, develop, and share free and open teaching materials -- or open educational resources (OERs). This presentation highlights
key philosophical and practical differences between proprietary and open educational resources and considers their relative merits from the perspectives of students, teachers,
and broader society. By way of example, OER psychology course materials developed and shared via the Wikimedia Foundation online platform will be demonstrated. Q&A
will be used to engage the audience to consider how their teaching practices might be improved by becoming more open. Keywords: psychology teaching, open education,
open educational resources, copyright, Wikimedia Foundation.

David L. NEUMANN and Michelle Hood (Griffith University); An evaluation of a workshop designed to reduce anxiety and teach effective learning
strategies in a statistics class; d.neumann@griffith.edu.au.
Students in psychology courses often report negative perceptions towards statistics, which can adversely impact upon their engagement and learning of research methods
and, potentially, other areas of psychology. We designed a psycho-educational workshop for students with subclinical but above average levels of statistics anxiety and a
negative attitude towards statistics. The workshop involved self-reflection, psycho-education, instruction in effective learning strategies to increase self-efficacy, and goal
setting. The workshop was delivered in the first week of classes to small groups (<15 students). It was evaluated using focus groups (N = 8) at two points, one following the
workshop but prior to the mid-semester exam and the second one after the exam. Focus groups were conducted separately for students defined as “young adult” (M = 20
years) and “mature” (M = 45.3 years). Leximancer text analytics software was used to conduct an analysis on conceptual content of the transcript data from the focus groups.
Young adult students at time 1 had the course/subject as the prominent conceptual domain and this linked with knowledge as the next most salient domain, which then linked
with learning strategies and statistics anxiety. At time 2, learning strategies was the strongest concept, which related to those that were helpful, the exam, and anxiety. Mature
students showed a more complex pattern of concepts and showed that statistics was the dominant concept which was linked to anxiety, feelings, maths, and learning
strategies at time 1. Learning strategies was the most salient concept at time 2 and this linked to the concepts of reading, questions, and learning styles. Taken together, the
workshop had most relevance to students’ perceptions of the course and its content early on but later influenced their approach to learning and assessment preparation. The
present psycho-educational workshop has the potential to benefit learning outcomes in psychology students who have negative perceptions and anxiety about statistics.

Patricia OBST, Nadine Brayley and Erin O’Connor (Queensland University of Technology); Tailoring Models for WIL for Different Learning Outcomes,
Academic Levels and Class Sizes; p.obst@qut.edu.au; nadine.brayley@qut.edu.au
The 2017 Universities Australia Work Integrated Learning Report showed that traditional placements make up only around 43% of the Work Integrated Learning (WIL)
activities happening across higher education in Australia. Different models of WIL are evolving as universities endeavour to offer opportunities for their students to engage with
industry through formal programs. Endeavouring to meet our target to offer all QUT undergraduate psychology students the opportunity to participate in WIL during their
degree, we have developed and implemented three distinct WIL models within our Bachelor of Behavioural Science degree and Honours program. The first model is a third
year elective based on a traditional placement framework which involves students completing 50 hours with a host organisation. This unit is now offered three times each year
(involving approximately 100 students) and was recently expanded to include overseas placements. The second model, integrated within our capstone honours unit (60
students), involves a complex WIL project incorporating both individual and group components completed over the course of two semesters. Within this model, we partner
primarily with organisations within the not for profit sector (approximately 6-8 agencies). The third model is a consultancy-based WIL project within a 3rd year elective
(involving more than 130 students) where a single, private industry partner provides multiple project topics. Each model provides different benefits and challenges to
academics, students and industry partners. Our presentation will describe our practice experiences pertaining to each model, including a comparison of the benefits and
challenges aligned with each framework and preliminary data on honours students’ perceptions of the benefits of complex WIL projects toward the attainment of essential
disciplinary capabilities and employability.

Jenny L. RICHMOND and Kate Faasse (UNSW Sydney); Reflecting on their own terms: The evolution of reflective practice in a research internship
course; jrichmond@psy.unsw.edu.au
Reflective practice is key to learning, especially in experiential learning situations (Boud, Keogh, & Walker, 2013). However, convincing psychology students that there is value
in thinking about what they are learning and how that learning comes about is difficult. In the research internship course at UNSW, 3rd year students are invited to undertake a
semester long project within a research lab. Students are mentored by PhD and postdoctoral fellows and get involved in a part of a larger ongoing project. Students write a
research proposal, engage in peer review and present their results in a mini-conference for peers and staff at the end of the semester. Reflective writing has also been a core

component of the assessment in the research internship course since its conception, however, the nature of the reflection task and the technology we have used to achieve it
has evolved considerably. For the past few years, we have given the process back to students, allowing them to negotiate the terms of this component of the course. Since
2017, students have been asked to work together in teams to reflect on and write about what they are learning from their internship experience. Each group sets their own
vision and goals, decides on the most appropriate platform (blog, instagram, facebook, reddit, twitter) to share their work, and plans what form their writing will take. They set
grading criteria around working in a group, and anonymous peer-marking is used to determine final marks. In this talk we will share our experiences working at the intersection
of reflective practice and negotiated assessment. We will share results from a sentiment analysis that compares the language that students use when reflecting on their
learning in response to structured essay prompts with the language that students use when reflecting on their learning on social media. We will argue that by allowing students
to reflect on their own terms, we afford them the opportunity to tap into greater affective insight, which has learning benefits in a hands-on research environment.

Lynne ROBERTS, Emily Castell, Aneesh Krishna (Curtin University), Peter Allen (University of Bristol) and Shannon Muir (Curtin University);
Developing QualHand: An engaging mobile app to support psychology students’ qualitative research design decision making;
Lynne.Roberts@curtin.edu.au; emily.castell@curtin.edu.au;
Increasingly, qualitative research methods are being introduced as part of the undergraduate psychology curriculum. An area that psychology students new to qualitative
research particularly struggle with is how to select and align appropriate designs, methodologies, methods and analyses for qualitative research projects. We are developing
an app to guide and support this process. In this presentation we will present findings from interviews with 12 experienced qualitative researchers on how they approach the
qualitative design process, and outline how these findings are being used to inform the development of the app. The app will be freely available for use by psychology
educators and students by the end of the year.

Steven ROODENRYS, Kenton Bell and Simon Bedford (University of Wollongong); Implementing an e-Portfolio in a psychology bachelor degree
program; steven_roodenrys@uow.edu.au
There is a growing recognition of the need to assist students completing a psychology program to identify their skills, and even to improve the employability of students
graduating from a 3- or 4-year psychology program. We will describe the process we underwent to develop an approach to integrating a student electronic portfolio within the
psychology curriculum that aligns with the learning outcomes of the degree. Some data on the initial views on portfolios of first –year students, their previous exposure to
portfolios, and the skills they view as most useful will be reported.

Nicola SHEERAN (Griffith University), Michael Thai (University of Queensland), & Dan Cummings (Griffith University); The impact of Facebook groups on
social connectedness and other outcomes in higher education; n.sheeran@griffith.edu.au, m.thai@uq.edu.au, dan.cummings@griffithuni.edu.au
Educators and researchers are increasingly interested in the benefits of using Facebook groups as part of their university courses to both facilitate teaching and to improve
connectedness and engagement. We present findings from three studies that investigated whether Facebook groups attached to university courses increased social
connectedness, engagement, student identity, relationships with peers and faculty, and decreased course-related stress. Study one employed a broad scale between and
within subjects survey design of 471 students enrolled in courses with and without Facebook groups. We found that university students in courses with an official Facebook
group reported a greater sense of belonging to their institution than those in courses that did not have a Facebook group. In addition, university students who had both courses
with and courses without an official Facebook group reported better peer relationships in the courses with an official Facebook group. Study two employed a quasiexperimental design where 67 students enrolled in the same course at one of two campuses, where one campus utilised a Facebook group, were compared. We found that
having a Facebook group enhanced social connectedness and was related to better relationships with faculty and lower stress. Study three expanded on study two’s design by
employing a pre-post design across two campuses and investigating the impact on course grades. Together, this series of studies support the idea that Facebook groups can
be a beneficial tool to foster positive outcomes for higher education students.

Elizabeth SHEPHERD, Rebecca Cooper and Angela Fitzgerald (Monash University); Mindfulness at Secondary School- An Australian Case Study;
esh@cgsc.vic.edu.au
Mindfulness is widely used in the medical and health fields to treat clinical conditions including anxiety and depression. It is increasingly being implemented in educational
settings world-wide to improve or maintain student wellbeing and to develop resilience. There is a dearth of research in Australian schools, particularly secondary schools,
around mindfulness interventions, their effects and the experiences of the staff and students who participate in these programs.
Enabling students to develop self-care practices using mindfulness was one of the benefits found in my case study of the use of mindfulness in a Melbourne independent girls’
secondary school. Students in Years 7 and 12 were interviewed to gain insights into their experiences learning and using mindfulness. While there was variation between
classes and teachers in the timing and implementation of mindfulness activities, some common themes emerged. These and compelling anecdotes from students describing
their use of mindfulness will be presented. The staff perspective was also investigated through interviews with teachers who were responsible for teaching mindfulness to their
home group (pastoral care group), as well as school psychologists and those involved in introducing mindfulness across the school. Implications of these findings will also be
briefly discussed in this presentation.

Gerry TEHAN and Steven Christensen (University of Southern Queensland); Teaching Psychological Research to Teachers who Teach Psychological
Research; tehan@usq.edu.au & steven.christensen@usq.edu.au
As of this year, Psychology has become a science discipline that is taught in a growing number of Queensland High Schools. The Queensland Curriculum and Assessment
Authority has develop a curriculum that places a heavy emphasis upon students developing key research skills in psychology. To this end the curriculum requires that four
mandatory research practical classes must be conducted and students must develop, conduct, and write about the outcomes of their own individual research project. The
teachers who teach in this area come with a wide variety of backgrounds, many with no formal education in science, let alone psychology. Teachers report that they feel
confident with teaching psychological content but are not confident in the research space (teaching research skills, designing and running practical research classes, doing
statistics, designing internal assessment pieces that must be externally approved). In this paper we report on the development of four workshops that are designed around
each of the four mandatory pracs. The intent in each prac is to provide teachers with tangible ready-made pracs, and to provide hands on experience in developing data
manipulation and presentation skills using Microsoft Excel. However, the major goal of each prac it to get teachers to acquire the concepts, language, thought processes and
practices that underpin doing psychological research. It is this last goal which teachers have appreciated most.

Danielle WAGSTAFF (Federation University Australia); Why aren’t they doing the work before class? A review of methods to increase student
preparedness in flipped classrooms; d.wagstaff@federation.edu.au
Despite an increase in the popularity of the flipped classroom, and the large number of papers exploring flipped classrooms in recent years, responses to flipped classrooms
are mixed. Flipped classrooms present a series of challenges to both educators and students, few of which have been empirically investigated in the literature, despite
extensive discussion. Given the nature of flipped classrooms as facilitating active learning, students are responsible for coming to class prepared. However, difficulties in
having students complete the work before class are consistently highlighted in the literature. In this review, I explore ways to address this, by highlighting which aspects of the
flipped classroom appear to enhance student preparedness, and outlining those areas that require further research. These suggestions are discussed as relevant to
Psychology, and embedded in the larger University context. Overall, a successful flipped classroom where students come prepared is dependent on a range of factors
including student self-efficacy, clear expectations and support, University support for staff, and the development of high quality content.

Marcus WIGAN (University of Melbourne); Power relationships in graduate student supervision
Recent work on power relationships between graduate students and their supervisors have been focused mainly on personal relationship styles and ethical issues rather than
the mutual perceptions of the various social power aspects (French and Raven,). Supervisor styles have been characterized in various ways e.g. Combatant, Counseller,
Collateral Damage, and Captivate (involving sex- the subject of recent Universities Australia directives) (Chamberlin, 2016) but examinations of the power relationships as they
exist are fewer. Murphy and Wright (2005) explore the uses of power by both parties, supervisor and supervised, using grounded theory. An US study looked at one way
perceptions of power by US graduate students (Anguinis et al, 1996), which was strongly influenced by the financial powers of supervisors. The present paper address not
solely one-way perceptions, but two way, and the perceptions of each of the other of the social powers in play. The sample was a 100% of the graduate students of a small
Australian University, secured by adding the instrument to a Research Office annual survey. The response rates were excellent. The lack of the very strong financial control
available in the US required a full scale production process, which resulted in a good quality survey instrument to measure the four key perceived power relationships:
Graduate student views of supervisors, Supervisors views of students and -crucially -each parties efforts to respond from within the shoes of the other party. The results
showed a substantial difference between supervisors view of their own expert power compared to the student’s view of this power, and more complex constructs such as trust
were also examined. Coercive power was found to be negatively related to the perceived Trustworthiness of the supervisor. Compliance with and Credibility of supervisors
were both positively correlated to expert and referent power. Selected summary results are illustrated below The scales are readily available for use from Wigan (1997) and
offer a neutral means of exploring power perceptions in a manner that can then be used both for monitoring and as a basis for mutual exploration by making the power
differentials discussable. Peters (2013 p32) found that such discussions were seen as beneficial by the students, but that supervisors were uncomfortable doing so.
Anguinis, H., Nesler, M.S., Quigley, B.M. Suk-Jae-Lee and Tedeschi, J.Y. (1996) Power bases of faculty supervisors and educational outcomes for graduate students. J Higher Education 3(67) 267-297.
Chamberlin, J. (2016) Ten types of PhD supervisor relationships – which is yours? The Conversation Jan 12. Accessed at https://theconversation.com/ten-types-of-phd-supervisor-relation
Murphy, M.J and Wright, D.W. (2005) Supervisees perspectives of power use in supervision. J. Marital and Family Therapy 31(3) p283-295
Peters, J. (2013) Supervisees and Supervisors experiences of power in narrative supervision. PHD Dissertation Alliant International University, Irvine California.106pp.
Universities Australia, NTEU and CAPA (2018) Principles for respectful supervisory relationships. 4pp accessed at
https://www.universitiesaustralia.edu.au/ArticleDocuments/212/Postgraduate%20Principles.pdf.aspx
Wigan, M.R. (1997) Power Relationship in Graduate Degree supervision. Minor Thesis Grad.Dip. Applied Psychology (Organisational), Victoria University. 72pp. accessed at https://works.bepress.com/mwigan/11/

